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Abstract 

The primary goal of the study is to determine the effectiveness of communicative approach in developing the oral 

communication skills of third year Bachelor in Secondary Education Major in English. The research made use of 

the pretest-posttest right control group design. The findings of the study found that (1) Communicative approach is 

a new and innovative approach in the last quarter of the 19th century, (2) The members of the experimental and 

control group were more or less equivalent regarding intelligence quotient, (3) There is no significant difference 

exist among the members of the experimental and control groups regarding Pre – test performance, (4) a significant 

difference exists in the posttest performance of the two groups in favor of the experimental group. The 

communicative approach was effective in enhancing the vocal confidence, lean toward partner, unmotivated 

movements, nodding of the head in response to partners statements, use of gestures to emphasize what is being said, 

use of eye contact, and initiation of new topics and maintenance of issues and follow-ups comments, and (5) 

Communicative approaches like roleplaying, roundtable/brainstorming, jigsaw, interview and think – pair – share 

improved the oral communication skills of the learners.   

 

Keywords: Effectiveness of Communicative Approach, Oral Communication Skills, Pre-test/Post-test. 

Experimental, Control group design. 
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1. Introduction 

Philippines is lagging behind in terms of English language, both in oral and written communications as compared 

to other Asian and European countries. Before, it was highly regarded as the best country as far as oral and written 

communications are concerned; although, English is only the second language, aside from Filipino language spoken 

nationally by the entire region. There is a deteriorating factor that affects so much in the interest in learning a 

particular language – and that is English (Adolfo, 2012). Arangkada Philippines, an advocacy paper focused on 

promoting speedy solutions to economic growth and development, enumerated two of the 12 recommendations in 

relation to strengthening English fluency among Filipinos as a necessity in school and in business. These are: To 

advance bilingualism, undertake a vigorous public campaign to emphasize the importance of English competency 

to entering and existing workforce members. (Immediate action OP, DepEd, NEDA, and private sector) Recognize 

high schools and tertiary schools and students who score well on English tests.  
 

The communicative approach is based on the idea that learning a language successfully comes through having to 

communicate real meaning. When learners are involved in real communication, their natural strategies for language 

acquisition will be used, and this will allow them to learn to use the language. Likewise, The Communicative 

Approach also known as the Communicative Language Teaching (CLT) is the current approach used worldwide in 

teaching English either as English as a Foreign Language (EFL) or English as a Second Language (ESL).  Countries 

like Indonesia, Bangladesh, Thailand, Zimbabwe, China, Japan, Romania, Kazakhstan Taiwan, Algeria, Brazil, 

India, Ukraine, Poland, Serbia and Singapore claimed to have used the communicative approach in teaching 

English.   
 

In 2012, in  Indonesia,  the following studies “Improving Students’ Speaking through Communicative Language 

Teaching Method at MtsJa-alhaq, Sentot Ali Basa Islamic Boarding School of Bengkulu, Indonesia”  by  Efrizal, “ 

Improving Students’ Speaking Skill Through Communicative Language Teaching Approach” by Faradila, and 

“Communicative Approach: An Alternative Method Used in Improving Students' Academic Reading Achievement” 

by Irmawati, (2012) proved true that using of Communicative Language Teaching method can improve students’ 

speaking achievement. Agustina, M. further emphasizes it in 2013 in the study “Applying communicative Language 

Teaching (CLT) to Develop Speaking Skill in EFL Classrooms when he discussed the rationale why CLT is 

beneficial to use especially the two types of speaking activities in CLT - information-gap and role-play.   
 

Irawati, (2014) conducted the study “Improving the Students’ Speaking Ability through Communicative Language 

Games and Alfi, 2015 in a study “Improving the Students’ Speaking Skills through Communicative Games for the 

Grade VIII Students of MTS N Ngemplak both study used a game that is communicative in nature. The studies 

showed that it is important to apply a technique appropriately in presenting an instructional material in order that 

the students will be more interesting, active, and motivated in learning speaking. Furthermore, in 2012, three studies 

in Thailand by Oradee, Phisutthangkoon, and Nathanboot, revealed the results of the study that the students’ English 

speaking abilities after using the communicative activities were significantly higher than before their use. Further 

studies developed in 2013 in Algeria by Sanaa, “Developing the Student’s Speaking Skill through Communicative 

Language Teaching” showed that the communicative language teaching is a very effective method to develop 

students speaking skill. At the same time in Brazil, the study “How to Improve the Speaking Skills through the 

Communicative Approach” by Castaldi, and Barnabe, (2014) concluded that the Communicative Approach plays 

an important role, contributing to the students’ oral production. In India, Pungothai, (2013) showed how among all 

the methods, Communicative Language Teaching facilitates and fulfills the learning process to improve the spoken 

skill when done with various activities, even though the teachers face many challenges, while teaching the course.  

Pan, (2013) in Taiwan elaborated the construct and characteristics of Communicative Language Teaching, and then 

documented the research findings on Communicative Language Teaching’s effectiveness.  
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Contrary to this, Studies conducted in China opposed the usefulness of Communicative Approach in Teaching 

English. A summary About “Practice of Communicative Approach in Real College English Teaching” by Li, (2012) 

stated that Communicative approach in teaching English as a second language in China has been accepted as one 

of the most effective ways of classroom teaching. But it does not mean that the communicative approach is the only 

way that is effective in language teaching. This is also the result of the study conducted by Agbtogun, (2014). He 

found out that the improvement of communicative competence especially that of speaking skills was accounted by 

a combination of the predictor variables which include the impact of clicker, the communicative approach and the 

lecture method. And the same time in 2014, Yang, in the study, “The Implementation of Speaking Fluency in 

Communicative Language Teaching: An Observation of Adopting the 4/3/2 Activity in High Schools” found out 

that although Communicative language teaching is a very popular approach in the EFL class, it is not implemented 

in other Asian countries due to many constraints. Furthermore, “Six Lessons: Cultural Continuity in Communicative 

Language Teaching” by Holliday, (2016) suggested that Cultural continuity between traditional and innovative 

emerges as an essential feature of successful communicative language teaching rather than just the aspects of a 

popular view of communicative connected with group work, oral practice and teacher withdrawal. 
 

Series of studies from 2015 onwards, Yacoob, et.al, (2015) in Pakistan, So Yon, (2015) in South Korea, Huang 

(2016) in Taiwan, and Hamid (2016) in Sudan contradict the effectiveness of communicative approach. It is now 

the intent of the paper to solve the existing gap in the literature.  
 

The researcher wanted to know whether the communicative approach is effective in improving the learning of 

English specifically the oral communication skills in the Philippines or not.   

 

1.1 Statement of the Problem 

This study focused primarily on the following main problem:  How effective is communicative approach in 

improving the oral communication skills of college students? Specifically, this research posed the following specific 

problems: 

1. What are the significant features of the communicative approach?  

2. How did the members of the experimental and control groups compare in terms of: 

2.1 Intelligence Quotient? 

3. How did the members of the experimental group compare with the control group in their pretest - 

oral communication skills assessment? 

4. Are there significant differences in the posttest - oral communication skills assessment of the 

experimental and control groups?  

5. What pedagogical implications may be drawn from the results of the study? 

 

2. Methodology  

2.1 Methods and Techniques 

The researcher utilized the experimental method, the pretest – posttest true – control group design that determined 

the effectiveness of communicative approach in developing the students’ oral communication skills in English.  
 

According to Dimitrov and Rumrill (2003) with this design, all conditions are the same for both the experimental 

and control groups, with the exception that the experimental group is exposed to a treatment, whereas the control 

group is not. 
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2.2 Respondents of the Study 

The respondents of the study were the third year Bachelor in Secondary Education Major in English students section 

1 and section 2 of from one higher educational institutions in Sta. Maria, Bulacan who took EN 19: Language and 

Literature assessment class during summer term.  BSED 3-1 was the experimental group and BSED 3 -2 was the 

control group. 
 

The subjects were randomly matched and paired from the original population and were divided into experimental 

and control groups. The experimental group was exposed to “program x”, the treatments given to the experimental 

group included communicative approaches like role playing, think- pair - share, interviews, 

roundtable/brainstorming and jigsaw while the control group was exposed to an alternative program (non – 

communicative approaches like lecture - discussion method) and will not receive any treatment. 
 

The subjects’ characteristics were equated using the variable, intelligence quotient. T – test was used to determine 

the significant differences in the subjects’ characteristics. 

 

2.3 Instruments of the Study 

To assess the oral communication skills of the students, the researcher used the National Communication 

Association’s Conversation Skills Rating Scale.  It offered a valid and reliable rating scale to assess students’ 

interpersonal communication skills that can be adapted for classroom use. The Conversation Skills Rating Scale 

was written by Brian H. Spitzberg with the assistance of Thomas W. Adams III in School of Communication, San 

Diego University. It is under National Communication Association’s Diagnostic Series.  Conversation Skills Rating 

Scale was subjected to series of validity and reliability prior to its release.  The Conversation Skills Rating Scale 

and its subscales have related in the predicted direction, and generally with validity coefficients of reasonable size, 

to a wide variety of variables, across a wide variety of contexts and populations. The internal reliability (coefficient 

alpha) has consistently been above .85, and is often above .90. The reliabilities of the factor subscales have generally 

been above .80. The few studies in which interrater reliability has been assessed have found acceptable reliabilities 

(> .75). Using the Conversation Skills Rating Scale, the speaking test run for 3 minutes and the subjects were asked 

to choose a topic from the list of topics given. The subjects were   in pairs. The oral communication skills test served 

both as the pre – test and the posttest. 

 

3. Results and Discussion 

3.1 Significant Features of the Communicative Approach 

Communicative language teaching (CLT) referred to both processes and goals in classroom learning. The central 

theoretical concept in communicative language teaching was communicative competence, a term introduced into 

discussions of language use and second or foreign language learning in the early 1970s. Within the last quarter 

century, communicative language teaching (CLT) has been put forth around the world as the new or innovative way 

to teach English as a second or foreign language (Prasad, 2013). 
 

Core assumptions of current communicative language teaching: 

a. Second language learning is facilitated when learners are engaged in interaction and meaningful 

communication. 

b. Effective classroom learning tasks and exercises provide opportunities for students to negotiate meaning, 

expand their language resources, notice how language is used, and take part in meaningful intrapersonal 

exchange. 

c. Meaningful communication results from students processing content that is relevant, purposeful, 

interesting and engaging. 
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d. Communication is a holistic process that often calls upon the use of several language skills or modalities. 

e. Language learning is facilitated both by activities that involve inductive or discovery learning of 

underlying rules of language use and organization, as well as by those involving language analysis and 

reflection. 

f. Language learning is a gradual process that involves creative use of language and trial and error. Although 

errors are a normal produce of learning the ultimate goal of learning is to be able to use the new language 

both accurately and fluently. 

g. Learners develop their own routes to language learning, progress at different rates, and have different 

needs and motivations for language learning. 

h. Successful language learning involves the use of effective learning and communication strategies. 

i. The role of the teacher in the language classroom is that of a facilitator, who creates a classroom climate 

conducive to language learning and provides opportunities for students to use and practice the language 

and to reflect on language use and language learning. 

j. The classroom is a community where learners learn through collaboration and sharing. 

 

Some of the characteristics of communicative language teaching according to Rogers (2001) as cited by Mondal 

(2012).  

1. Language is a system for the expression of meaning 

2.  The primary function of language is to allow interaction and communication.  

3. The structure of language reflects its functional and communicative uses.  

4.  The primary units of language are not merely its grammatical and structural features, but categories of 

functional and communicative meaning as exemplified in discourse. 
 

Principles of Communicative Language Teaching as stated by M. V. Shevchenk0 (2015) 

1. Concentration on communication.  

2. Learning by doing is promoted.  

3. Reflecting a real communicating process.  

4. Rich input.  

5. Input should be meaningful, comprehensible, and elaborated.  

6. Co-operative and collaborative learning is promoted.  

7. Focus on form. 

8. Provision of positive or negative mistakes-corrective feedback. 

9. Affective learning factors are recognized and respected.  
 

Some of the most frequently used communicative language teaching activities in the classroom (Banciu and 

Jireghie, 2015). 

a. Activities 

b. Roleplay 

c. Inteviews 

d. Information Gap 

e. Language Games 

f. Laguage Exhanges 

g. Surveys 

h. Pair Work/ Group work 
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3.2 Comparison of the Experimental and Control Group in terms of Intelligence Quotient 

 

Table 1: Comparison of Respondents’ Intelligence Quotient 

Statistics Experimental Group Control Group 

N 20 20 

M 14.50 13.95 

∂ 15.011 12.301 

SEM 3.356 2.751 

SED 0.605 

D 0.92 

T .126 

Computed t = .126 Alpha = .05 

p-value = .901  

         
At 0.05 level of significance, the p – value was recorded at 0.901.  Since the computed p-value (.901) exceeded the 

alpha value set at 0.05, the test indicated that there was no significant difference between the members of the 

experimental and control groups in terms of intelligence quotient. This means that the members of experimental 

and control groups were more or less equivalent in terms of their intelligent quotients. Likewise, since the computed 

t- (.126) was small, there was more similarity between the two groups. Whereas, if the computed t was larger, then, 

the more difference there was between the two groups. 

 

3.3 Comparison of the Pretest Performance of the Experimental and Control Groups 

 

Table 2: Comparative Analysis of Pre-Test Experimental Group and Pre-Test Control Group 

Statistics Experimental Group Control Group 

N 20 20 

M 3.0171 3.1371 

∂ .40921 .53971 

SEM .08930 .11778 

SED 0.02848 

D 0.12 

T .773 

Computed t = .773 Alpha = .05 

p-value = .449  

 
Table 2 revealed the comparative analysis of pre – test experimental group and pre – test control group. The 

experimental group registered a mean of 3.02 and a standard deviation of .41 while the control group registered a 

mean of 3.14 and a standard deviation of .54.  The mean difference of the two groups is 0.12.   
 

Since the p – value is 0.449 and this was more than the alpha value of .05, this signified that the comparative analysis 

of pre – test experimental group and pre – test control group was not significant. The computed t of .773 was rather 

small, indicative that there was more similarity between the groups. 

 

3.4 Comparison of the Posttest Performance of the Experimental and Control Groups 
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Table 3: Comparative analysis of Post-test Experimental group and Post-test Control group 

Statistics Experimental Group Control Group 

N 20 20 

M 3.4286 3.0019 

∂ .49544 .45913 

SEM .10811 .10019 

SED 0.00792 

D 0.4267 

T 3.460 

Computer t = .3.460 Alpha = .05 

p-value = .002  

 
The experimental group registered a mean of 3.4286 and a standard deviation of 0.49544 while the control group 

recorded a mean of 3.0019 and a standard deviation of 0.45913. The mean difference of 0.4267 was recorded in 

favor of the experimental group.   
 

Since the computed t – value of 3.460 is large and the p – value of 0.002 was less than the alpha .05, the null 

hypothesis could be rejected.  This means that there was a significant difference in the posttest performance of the 

experimental group and controlled group. The large value of the computed t (3.460)   means that the groups were 

three times as different from each other as they were within each other. Also, the bigger the t-value, the more likely 

this is that the results were repeatable. 
 

The same result was also found by Saeed Ahmad (2013) in his study Applying Communicative Approach in 

Teaching English as a Foreign Language: a Case Study of Pakistan. The result of the t – test showed that the 

experimental group change positively after the experiment.  The t – value of pretest is 0.37 while the post test is -

2.32 the significant difference of 0.715 and .0026 respectively.  

 

3.5 Pedagogical Implication Drawn from the Study 

Communicative approaches like role playing, roundtable/brainstorming, jigsaw, interview and think – pair – share 

improved the oral communication skills of the learners. The use of communicative approaches improved students 

communication skills in terms of speaking fluency, vocal confidence, vocal variety, volume, leaning toward partner, 

unmotivated movements, nodding of head in response to partner statements, use of gestures to emphasize what was 

being said, use of eye contact, ask of questions, encouragement or agreements, initiation of new topics and 

maintenance of topics and follow – up comments. The use of communicative approaches was more useful and 

motivating in developing the oral communications skills compared to the lecture – discussion method. Moreover, 

Galvez (2018), agreed that new approaches like, inclusions of animation in teaching and other similar approaches 

like role playing, roundtable/brainstorming, jigsaw, interview and think – pair – share can improved not only 

students’ communication skills but also, students’ academic performance when implemented properly. 

 

4. Conclusions and Recommendations 

4.1 Conclusions 

1. Communicative approach is effective in developing the oral communication skills of the students. 

2. This was concluded that no significant difference exists among the members of the experimental and 

control groups in terms of intelligence quotient. 

3. This was concluded that no significant difference exist among the members of the experimental and 

control groups in terms of pre – test performance (Communication Skills Assessment) 
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4. The communicative approach was very effective in developing the oral communication skills of the 

students. Although, the non- communicative approach (Lecture – Discussion Method) was also effective, 

the communicative Approaches (i.e. Role playing, Jigsaw, Roundtable/Brainstorming, Interviews and 

Think – Pair – Share) proved to be more effective. 

5. Communicative approach was effective in enhancing the vocal confidence (neither too tense/nervous nor 

overly confident sounding, volume (neither too loud nor too soft), lean toward partner (neither too 

forward nor too far back), unmotivated movements (tapping feet, fingers, hair – twirling, etc), nodding 

of head in response to partners statements, use of gestures to emphasize what is being said, use of eye 

contact, initiation of new topics and maintenance of topics and follow – ups comments.  

 

4.2 Recommendations 

1. English teachers must use communicative approach such as role playing, think- pair - share, interviews, 

roundtable/brainstorming and jigsaw in developing oral communication skills of the students.  

2. Communicative approaches such as role playing, think- pair - share, interviews, 

roundtable/brainstorming and jigsaw must be imbedded in the teaching process especially on the 

application part of the lesson plan to help develop oral communication skills. 

3. The faculty must continuously adapt communicative approaches to enhance eliminate if not diminish 

the percentage of graduates with poor English communication skills. 

4. Future researchers may also attempt to discover the effectiveness of other communicative learning 

approaches such as language games, information gap, reasoning gap activities and opinion sharing 

activities.  
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